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OCOBJIMBOCTI IMBEPT'EHTHOI'O MUCJIEHHS MOJIOAIINX
IIKOJISAPIB B YMOBAX BIIPOBAJI)KEHHS BAJIbJOP®CBHKOI

MHNEJAI'OI'IKHA B 3AT'AJIBHOOCBITHBOMY HABYAJIBHOMY
SAKJIAI

Banbnopdcerka nemarorika (BII) Bke Maiike CTONITTS MOMIMPIOETHCS IO
BCbOMY CBITY, Ta 3 90-X pokiB XX CT. aKTUBHO BIPOBAJIKYETHCS B YKPATHCBKY
ocBiTHIO cuctemy. OdimiitHe 3aiiicuenns BIl y Hamniii kpaini ctamo MOXKJIUBUM 3
2001 poky — 3 MOMEHTY BIIKPUTTS Y3arajJbHIOIOHYOr0 HAyKOBO-METOJUYHOIO
CKCTICPUMEHTY BCEYKPaiHCBKOTO piBHSA «P0O3BHUTOK Baimbaop¢ChKoi IMeaarorika B
VYkpaini» (Hakaz MOH Vxkpainu Ne 363 Bim 06.05.2001), mo naB ykpaiHCHbKUM
BaIBIOP(PCHKUM IIIKOJIAaM MpaBoBy ocHOBY (A.A. Ynon, 2015; M. Zech, 2015). ¥
pe3yabTaTi YCHINTHOTO 3aBEPIICHHS JTAHOTO SKCIIEPMMEHTY IeJaroriyia cucreMa
«Bampmopdepka mikonma»  Oynma  peKOMEHAOBaHA 1O  BOPOBA)KCHHS B
3arajJbHOOCBITHIX HaBYaJIbHUX YycTaHoBax Ykpainu (Haxkaz MOH Vkpainu
Ne 1044 Bin 15.09.2014). 3anopi3pka 3araabHoocBiTHS mkona [-1I1 cryneniB Ne 66
3anopi3bkoi MichKoi paau 3anopizbkoi ooaacti (3OLL Ne66) cTana oaHi€r 3 TaKUX

YKpaTHChKUX 3araJIbHOOCBITHIX HABYAIBHUX YCTAHOB, B SIKii BIPOBaKyeThCs BIL.
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Binnmosigno no Haxazy MOH Vkpainu Big 24.12.2014 poky Nel509 na 0Gasi
3011 Ne66  3niHCHIOETBCS  AOCTIAHO-EKCIIEpUMEHTalbHa po0OTa 3a TEMOIO
«3abe3neyeHHs  ICHXIYHOTO  37I0pOB’S  JiTe 3acobamMu  BalibaophChKOl
NEeJaroriku», sKa CIOpsSMOBaHA Ha BUBYEHHS BIUIMBY HAaBYaJIbHO-BHUXOBHOTO
npoiiecy, no0ynoBanoro Ha 3acanax BII, Ha ncuxiuHe 310poB’s AITEH.

Ha xoHuenTyanbHO-I1arHOCTUYHOMY €Taml JIOCIITHO-€KCIIEPUMEHTATbHOL
po6otu B 30IL Ne66 B X0ai TEOPETUYHOTO aHaNII3y HAYKOBOI JITEpaTypu 3
npo0ieMr HaMU BU3HAYEHO OCHOBHI MapaMeTpu MCUXIYHOTO 30poB’s aited. [Ipu
BU3HAYCHHI IIMX MMapaMeTpiB MU KEPYBaJIHUCS THM, 110 BUCOKUI PIBEHb NCUXIYHOTO
3I0pPOB’Sl TUTUHU 3a0e3MeuyeThCs, HacaMIiepel, BIAMOBIAHUM BIKY MCUXIYHUM Ta
ncuxo(i310J0TIYHUM PO3BUTKOM. TOMY OJHHUMHU 3 JOCHIKYBAaHMX IMOKA3HUKIB
NICUXIYHOTO 370POB’S MOJIOAIIMX IIKOJSIPIB B YMOBaxX EKCIHEPUMEHTAIHHOTO
HABYAJIBLHOTO 3aKJIaly 0OpaHO caMe PO3BUHEHICTh OCHOBHMX MCUXIYHUX (PYHKITIH
niter (yBara, mam’sth, muciieHns) (T.O. bopoaynbkina, 2017). PiBeHb pO3BUTKY
JUBEPreHTHOro0 (TBOPYOIrO, KpPEAaTUBHOIO) MHUCIEHHS JIT€l € OgHUM 3
JOCITIJIKYBaHUX ITapaMeTpiB.

Bigomo, mo o0pa3He BUKIaJaHHS B MOYATKOBIM JaHI BajdbIop(ChKOL
mkosu (BIID), 6a3yBanHsI HaBYaHHS HA 1HTYiTUBHO-OOpa3HOMY MHCIICHHI, aKTUBHE
3aCTOCYBaHHS MMCTELTBAa B HABYAJbHOMY MPOLECI Ta 1H. TMO3UTUBHO CIPUSIOThH
po3Butky kpeatuBHocTi aAitedt (H.E.CoGoneBa, 2011), 1 1e miATBEPIKYIOTh
pesynbratu nesakux emmipuanux gociimpkers (T.I1.BacunbeBa, 2001). 3a nanumu
Mellou (1996) cnipusTIMBAMU Ui PO3BUTKY TBOPYOCTI B HABUAIBHUX 3aKJIaJax
yMOBaMH € Taki: TBOpYE CEpeNOBHUIIE, KpeaTMBHA NpOorpama, TBOPYI BUMTEINI Ta
3acobu HaBuanHi. Bce me e€ y BII (umr. 3a M. Besancon, F. Fenouillet,
R. Shankland, 2015). Ilporte, yi Oyne BIUIMB HaBYAJIbHO-BUXOBHHX METOJIB Ha
KpPEaTUBHICTh AITEH, IO HABUAIOTHCA B YKPAiHCHKIM 3araJbHOOCBITHIM IIKOJI B
ymoBax BrpoBa/pkeHHs BII, TakuM k€ TMO3UTHBHUM Ta CYTTEBUM, SIK Y
noBHouiHHIN BII? Hamie mocnimkeHHs clipsMoBaHE caMe Ha 3’sICYBaHHS I[bOTO

IIUTaHHA.



Emmipuyne  gocmimkeHHS OCOOJMBOCTEH  JAWBEPTEHTHOTO  MUCIICHHS
mostoammx mkoysapiB 30T Ne66 mpoBoauocs Hamu B TpaBHi 2016 poky pa3om i3
P.I'. IrHatreHkoM, SKUH MiJ HAIIMM HAYKOBUM KEPIBHMIITBOM IIpalfOBaB HaJl
MaricTepCchbKOI0 KBamdikamiitHo poboToro Ha Temy «OcoOIUBOCTI KPEaTUBHOCTI
MOJIOIIMX IIKOJIAPIB E€KCIEPUMEHTAIbHOTO HaBYalbHOro 3akiamy» (2016 p.).
3arajibHa KUIBKICTh AOCHIDKYBaHMX — 117, 3 HuMX 68 y4HIB 3arajibHOOCBITHIX
kinaciB Ta 49 yuHiB KiaciB Banbaopdcbkoro crpsiMmyBaHHs. [lns BH3HAUYECHHSA
3arajbHOTO PiBHS PO3BUTKY AMBEPreHTHOTO MHUCIIEHHS Ta PO3BUHEHOCTI OCHOBHHX
HOTO TIOKa3HWKIB (IMIBHIAKICTh; THYYKICTh; OPHTIHAIBHICTD, PO3POOJICHICTH
MUCJIEHHS; 0araTCTBO CJIIOBHMKOBOIO 3amacy (KUIBKICTh CIiB, BUKOPHUCTAHHX B
Ha3Bl) 1 3/aTHICTh J0 00pa3HOi mepenayl CyTHOCTI 300pa’K€HOTO Ha MallFOHKax
(npsamuii omuc ab0 MPUXOBAHE 3HAYEHHS, IMIATEKCT)) BHUKOpUCTAaHO TecT
nuBepreHTHoro (TBopyoro) mucieHHs @.Bimbsmca (Moaudikaris O.€.TyHIk).
OO6cTexxeHHs MPOBOAMIIOCS B TpynoBomy (popmati (3rigHo 3 Hakazamu mo mikosni).

[lopiBHSHO pe3ynbTaTH Y4YHIB 13 JIBOX THUIIIB KJIAaclB — KIAacCIB
BaJLJOP(CHKOTO CIPSIMyBaHHSA Ta 3arajibHOOCBITHIX — 3a TphOMa MapalieisiMu
(mapanenmi 1-x, 2-x Ta 3-x kiaciB). BusBieHo, 1m0 IUBEpreHTHE MUCICHHS Y
MEPIIOKJIACHUKIB Ta JPYTOKJIACHHUKIB JIBOX THIIIB KJIACIB ICTOTHO HE BIIPI3HIETHCS.
BUHSATOK CKJIa[arOTh TOKAa3HMKU IIBHAKOCTI, THYYKOCTI Ta pPO3POOJICHOCTI
MUCJIEHHS B napaneini 1-x kiaciB. Y aiTel 3 Kiacy BaJIbIOP(PCHKOrO CIpsIMyBaHHS
MOKa3HUKM MIBUAKOCTI Ta THYYKOCTI MHCIICHHS 3HAYHO MEHINE, HXK B YYHIB
3arajibHOOCBITHROTO KJIAcy, MPOTE PO3pOOJIEHICTh MUCICHHS 3HAYHO OLIbIIE, HIXK
y  NEpUIOKJIACHUKIB  MapajelbHOr0  3arajJlbHOOCBITHBOIO  Kiacy.  Tak,
MEPIIOKJIACHUKH 3 BaJdbJAOPHCHKOTO KJAaCy BUKOHYBAJIM 3aBIaHHS IOBUIBHIIIE,
npoTe 3 OUIBIIO BIYMJIMBICTIO, HaMararOUYuch BUKOHATH MAJIOHKU SKOMOTa
IIKaBIMIUMU Ta 3MiCTOBHIMIMMU. CyTTE€BI BIAMIHHOCTI y piBHI Ta MOKa3HUKAX
JMBEPTCHTHOTO MHCIJICHHS CIIOCTEPITalOThCS Y TPEThOKIIACHUKIB. Tak, B y4HIB 3-TO
BaJbJAOPPCHKOTO KIJIACy BHUSBIECHO 3HAYHO BUIIWNA PIBEHb JAHUBEPTEHTHOTO
MUCJICHHS, HIK y TPEThOKJIACHHUKIB 3arajJbHOOCBITHBOTO KJacy, 3a MOKa3HUKaMU:

3arajJbHUN pIiBEHb KPEATUBHOTO MUCJEHHS, OPUTIHAIBHICTh, PO3POOJICHICTD



MUCJIEHHS, 0araTCTBO CJIOBHHMKOBOTO 3amacy Ta 3J10HICTh 0 0Opa3Hoi mepepaul
CYTHOCTI 300pa’K€HOTO Ha MaJFOHKAaX.

Takum 4YMHOM, OTpUMaHI pe3yJbTaTH JAl0Th MOJKIIUBICTh KOHCTAaTyBaTH
no3uTuBHUM BIUIMB BIl Ha pPO3BUTOK JUBEPreHTHOIO MUCIEHHS y MOJOJIINUX
IIKOJISIPIB HABITh B yMOBAXx ii ajamnTailii 0 3arajJbHOOCBITHBOI IIIKOJIHM IPOTITOM

TPHOX POKIB.
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DIFFERENTIATING CHARACTERISTICS OF THE DIVERGENT
THINKING OF JUNIOR SCHOOLCHILDREN IN THE CONDITIONS OF
THE IMPLEMENTATION OF THE WALDORF PEDAGOGY WITHIN
THE COMPREHENSIVE EDUCATIONAL ESTABLISHMENT

The Waldorf pedagogy has been spreading around the world for almost a

century, and from the 90s of the twentieth century it has been actively
implemented into Ukrainian educational system. The official implementation of
the Waldorf pedagogy in our country became possible since 2001 — since 2001 —
with initiation of the all-Ukrainian scientific and methodological experiment under
the title "Development of the Waldorf pedagogy in Ukraine" (Order of the
Ministry of Education and Science of Ukraine No. 363 issued on 06.05.2001) was
open. This experiment gave the Ukrainian Waldorf schools the legal basis
(A.A. Yaon, 2015; M. Zech, 2015). As a result of the successful completion of this
experiment, the "Waldorf School" pedagogical system was recommended for
introduction into general educational establishments of Ukraine (Order of the
Ministry of Education and Science of Ukraine No. 1044 dated 15.09.2014). The
Zaporizhzhya secondary school of I-III tier Ne 66 (School Ne66) became one of
such Ukrainian educational establishments in which the Waldorf pedagogy took

root. According to the Order of the Ministry of Education and Science of Ukraine
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dated December 24, 2014, No. 1509 an experimental research was set up untitled
«Provision for children's mental health by means of the Waldorf pedagogy». It is
aimed at studying the influence of the educational process, built on the principles
of the Waldorf pedagogy, on the mental health of children.

During the theoretical analysis of scientific literature undertaken at the
conceptual and diagnostic stage of the experimental research at School No 66 we
have identified the main parameters for mental health of children. In determining
these parameters, we were guided by the fact that the high level of mental health of
the child is ensured, first of all by the corresponding age of mental development.
Therefore, we selected basic mental functions of the children (attention, memory,
thinking) as the indicators for junior schoolchildren's mental health within an
experimental educational establishment (T.O. bopoaynekina, 2017). The level of
development of children’s divergent (creative, creative) thinking is one of these
parameters.

It is known that the creative approach to teaching at the initial stages of the
Waldorf educational system and the intuitive creative thinking used, together with
using art in the educational process, etc. positively contribute to the development
of children's creativity (H.E.Co6onesa, 2011), with the results of some empirical
studies confirming this (T.IT.Bacunsera, 2001). According to Mellou (1996), the
following conditions are favourable for the development of creativity in
educational settings: the creative environment, creative programs and creative
teachers or ways of teaching. All this is present in the Waldorf School (cited by M.
Besangon, F. Fenouillet, R. Shankland, 2015). However, will the impact of
educational methods used for developing creativity in Ukrainian secondary school
students learning in the conditions of implementation of the Waldorf pedagogy be
as positive and significant as that observed in a full-fledged the Waldorf School?
Our research is aimed at clarifying this issue.

The study of peculiarities of divergent thinking of junior schoolchildren of
secondary school Ne66 was conducted by us in May 2016 together with Roman

Ignatenko who worked under our scientific guidance on his Master's graduate



thesis «Creativity features exhibited by primary school children within
experimental educational setting» (2016). The data analyzed in this study was
obtained from a sample of 117 Ukrainian junior schoolchildren (68 from general
educational classes and 49 from Waldorf classes). We used F.Williams’s Test of
Creativity and Divergent Thinking (modified by E.Tunik) to determine the overall
level of development of divergent thinking and the development of its main
indicators (speed, flexibility, originality, elaboration, the wealth of vocabulary (the
number of words used in the title) and the ability to figuratively convey the essence
of the image shown (direct description or hidden meaning, subtext)). The survey
was conducted in a group format.

We compared the results of schoolchildren from two types of classes — the
Waldorf classes and the general education classes —in three parallels (the parallel
of the first, second and third years). The results show that divergent thinking in
year 1 students and in year 2 students of two types of classes does not differ
significantly. Exception is the rate of speed, flexibility and elaboration of thinking
in the first parallel of the classes. The speed and flexibility of thinking of
schoolchildren from the first Waldorf class are much lower than the speed and
flexibility of thinking the schoolchildren from the first general-education class, but
their elaboration of thinking is much greater. So, the schoolchildren from the first
Waldorf class fulfilled the task more slowly, but with more thoughtfulness, trying
to make the drawings as interesting and meaningful as possible. Significant
differences in levels and indicators of divergent thinking are observed in year 3
students. Thus, schoolchildren from the third Waldorf class have a significantly
higher level of the general divergent thinking, originality, the elaboration of
thinking, the wealth of vocabulary and the ability to imagine the transfer of the
essence depicted in the pictures (direct description, or hidden meaning, subtext)
than the schoolchildren from the third general-education class.

Thus, the results show the positive influence of the Waldorf pedagogy on the

development of divergent thinking among junior schoolchildren even in the



context of adaptation of the Waldorf pedagogy for general education during the
first three years of school.



